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FACULTY PEER REVIEW OF TEACHING

Peer review of teaching refers to the participation of colleagues in the evaluation and/or the development of teaching activities. Peer review puts faculty in charge of the quality of their work as teachers. Student evaluations of teaching, though essential, are not enough; there are substantive aspects of teaching that only faculty can judge. Teaching entails learning from experience, a process that is difficult to pursue alone. Collaboration among faculty is essential to educational improvement. The regard of one's peers is highly valued in academe; teaching will be considered a worthy scholarly endeavor -- one to which large numbers of faculty will devote time and energy -- only when it is reviewed by peers. 
Purpose: 
This type of peer to peer review serves as an additional tool for improving teaching effectiveness and student learning. As such, it incorporates two essential points: a) it is voluntary, and b) the faculty chooses his/her own peer for the purpose of this review. Each peer brings a different kind of experience and expertise to the process, thus the choice of an appropriate colleague is crucial for the purpose of the feedback. The experience becomes especially meaningful if it is shared with a peer one feels more comfortable with. 

The process will go more smoothly if the reviewers are:

· Informed and open to a variety of approaches to instruction (considerations of academic
freedom)
· Willing to communicate purpose, expectations, and criteria before the review
· Willing to evaluate a colleague on shared aspects of teaching, either content expertise or similar instructional methods

Criteria/Focus

There are many aspects of an individual instructor’s teaching that could be evaluated and too many to be effectively examined by a single person in one sitting. The more focused the evaluation, the more likely it will provide useful information for the instructor and others. There are no universal criteria for evaluating teaching. However, agreement within a discipline or department on explicit criteria and purpose is crucial because mixed messages can contribute

to reduction in faculty productivity. This is particularly important for new faculty because the information they receive from colleagues can have a significant impact on how they manage their time.

Possible criteria or focus of peer evaluation:

· Student–instructor interaction 
· Student engagement/involvement 
· Discussion techniques and responses 
· Appropriateness of materials and methods
· Currency and relevance of content 
· Breadth and depth of content

Methods for Evaluating Teaching
· Review of Course Content (internal or external colleague reviews course materials)
· Classroom Observation of Teaching (a colleague observes an instructor's teaching)
· Reciprocal Classroom Visits (colleagues visit each others' classes)
· Research on a Course in Progress (colleagues experiment with a course)
· Student Outcomes (examples of students' work)
· Student Course Evaluations (students give feedback)
· Interviewing Students about What They Have Learned (a colleague with content expertise talks with students about what they have learned)
· Interviewing Students about Their Learning Experience (a colleague or consultant talks with students about what contributed to their learning)
· Teaching Portfolios and Course Portfolios (documentation about teaching or a specific course)

Classroom Observation of Teaching

Classroom observation is one of the most common methods of peer evaluation. However, it is

typically more informative for improving teaching than for summative review because observers

often lack information about the course and the context of the teaching.


Factors for successful Classroom Observation:

1. Review course materials (e.g. syllabus, assignments, exams)


2. Pre-observation meeting to discuss

• the purpose of the review

• instructor’s teaching philosophy and methods

• instructor’s course goals and student learning expectations

• planned class session content, instructional methods, activities, and objectives


3. Observation on two core segments of teaching
a) Instructional process: 
-The use of effective teaching techniques, strategies, and skills during the lesson

-Gives clear, concise, reasonable directions to students

-Monitors student understanding during the learning process

-Assigns a variety of activities that require application of the skills and concepts taught

-Uses current events and unexpected situations for their educational value

-Demonstrates ability to communicate effectively during the lesson using appropriate verbal, nonverbal, and written skills (e.g., vocabulary, grammar, voice, facial expressions, gestures, movement about room, spelling, handwriting)
Uses instructional time effectively


-Begins instructions promptly


-Avoids unnecessary interruptions of instruction


-Avoids inappropriate digressions from instructional objectives

-Provides for appropriate learning activities throughout the scheduled instructional time

-Monitors student time on task

-Provides for smooth transition between activities and/or lessons

-Paces instructions appropriately

Demonstrates enthusiasm and ability to motivate students

-Gives constructive feedback frequently and promptly

-Requests positively to students’ requests for assistance. Helps students develop positive self-concepts

-Encourages and involves students who show little or no interest

Manages student behavior in a constructive manner

-Manages discipline problems in accordance with school philosophy and procedures

-Is courteous and sensitive but firm and professional when handling student behavior problems

-Anticipates and corrects disruptive behavior in a constructive and timely manner

-Endeavors to identify and resolve causes of undesirable behavior
-Promotes positive self-image within students while managing their behavior

-Uses effective techniques to promote self-discipline and maintain appropriate behavior so the learning process may continue (e.g., social approval, contingent activities, consequences, verbal and nonverbal cues, positive reinforcements)

b) Teacher’s Interpersonal Skills
Demonstrates positive interpersonal relationships with students. 
-Demonstrates respect, understanding, and acceptance each student as an individual, regardless of sex, race, ethnic origin, cultural or socioeconomic background, religion or handicapping condition. 
-Interacts with students in a mutually respectful, empathetic, just manner.
-Respects the individual's right to hold differing views. 
-Communicates effectively In oral and written form (e.g. grammar, syntax, vocabulary, spelling). 
-Uses effective active listening skills. 
-Encourages students to develop to their full potential. 
-Recognizes that students' emotional well-being affect their learning potential. 
-Gives time willingly to provide for a student's academic and personal needs. 
-Assists students in dealing with success and failure. Gives praise and constructive criticism. 
-Makes an effort to know each student as an individual. 
-Uses and appreciates humor in proper perspectives. 
4. Post-observation meeting to discuss on
· feedback about the outcome of the evaluation

· comparing individual perspectives of each of the peers involved in the process 
Pre-Observation Meeting


In the pre-observation meeting, the observer obtains information from the instructor concerning

his/her class goals, students, and particular teaching style. An interview provides a brief, structured way of obtaining such information, and may include questions such as the following:

• Briefly, what will be happening in the class I will observe?

• What is your goal for the class? What do you hope students will gain from the session?

• What activities will allow students to reach these goals?

• What can I expect you to be doing? What role will you take? What teaching methods will you use?

• What have students been asked to do to prepare for this class session?

• What was done in earlier sessions to lead up to this one?

• Will this session be generally typical of your teaching? If not, what will be different?

• Is there anything in particular you would like me to focus on during the session?

Details such as the date for the observation, use of a particular observation form or method,

class location, seating arrangement for the observer, introduction of the observer, contingency plans in case a change in plans is necessary, etc., should also be decided by mutual agreement at this session.


Post-Observation Meeting
In the post-observation meeting, the session will be most productive if the instructor is permitted

to speak first about the class session. Encourage the instructor to discuss positive aspects of the

session first. If successful aspects of the session are treated secondarily they may not be discussed at all. While it is easier to focus on challenges, aspects of the instructor’s teaching need to be recognized so that they can be continued.

Questions for the observed instructor:

1. What instructional strengths did you demonstrate in the class session?

2. What changes would you make in the way that you conducted the class session?

3. What additional questions or concerns do you have about this observation?


Questions for the peer observer:

1. What instructional strengths did you observe in the class session?

2. What changes would you suggest for the instructor to improve the class session?


Additional questions about the peer observation process:

1. What were the benefits of this process? (e.g., what did you learn about teaching? were any ideas about teaching reinforced for you?)

2. What changes would make this peer observation process more helpful?

3. Were there any surprises for you in this process?

4. Do you have any questions or concerns that you would like the department to address?
Alternative Post-Observation Discussion Prompts
• How do you think the class went? What do you think worked well in this class? How can you use what worked well in your next class?

• What do you think your strengths are? How can we build on your strengths?

• If you could teach the same class again, what would you do the same way? What would you do differently?

• What will you remember about this class in two years? What will you find funny about this class in two years?

• I noticed that you [describe strategy, i.e. called students by name, moved all around the classroom, lectured from your notes, did not answer students questions]. Why did you choose that strategy? Did the students respond as you expected? Were you satisfied with the student response?

• What were your objectives in doing [describe strategy]? Did you feel that you were successful in meeting these objectives? Why or why not?

• Did you model the activities/behaviors that you wanted?

• You seemed [describe perceived attitude, i.e. negative, positive, distracted, enthusiastic] about [describe activity]. What was going through your mind?

• What do you think would happen if you [describe strategy]?

• Could you have asked something different besides [quote question] to get the response you wanted?

• Why did you react [describe reaction]?

• What areas do you want to improve? How might you do that?

• What did you learn from teaching this class?

• What made this class different from others you have taught?

• How did you feel about your students during this class?

• When you said, [quote something said], I thought/felt [describe your reaction].

• Was this a typical class? How was it the same? How was it different?
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